INTRODUCTION
High stakes testing has become a driving force behind the curriculum selection in America's public schools (Bracey, 2002; Ravitch, 2010) . Even with such an emphasis, more 
Purpose of the Study
The purpose of this study was to evaluate the effects of copy, cover and compare in increasing fluency while 
Method

Participant and Setting
The participant for this study is an elementary-aged male student who qualified for special education services in th reading and writing. Our participant was enrolled in the 4 grade and was 9 years of age. According to his classroom teacher and standardized testing, his academic skills in both reading and writing were well below the grade level. 
Tools and Materials
The materials needed to facilitate this study included a 
Dependent Variables and Measurement Procedures
The dependent variable for this study is the number correct words based on the post-test for each set of 10 words. The participant practiced the same set of words,
and then took a test on those words. The first author recorded the post-test by circling the words missed per set on the completed page. These results were then charted on a graph. The sessions were completed once a day before 2-3 School days a week. The student was asked to sit down and write words that were orally given to him. The student was then asked to complete a CCC worksheet using words spelled incorrectly. After the student has completed the CCC worksheet a post-test was given of all words in that, and any previously learned sets. These sessions were not timed.
Throughout the duration of the study, the participant completed his spelling using the CCC format, in order to increase his accuracy. The student was given a set of 10 spelling words. These words were presented in a pre-test with words containing errors added to a copy, cover and compare worksheet to be completed by the student. The order of the words varied to reduce the possibility of the participant learning the order of the words rather than how to spell them. Upon the completion of the worksheet, the student was tested on that set of words and any other previously mastered set. These data were then employed to determine the effects of either baseline or CCC. 
Experimental Design and Conditions
The efficacy of CCC was determined through the use of a combination of multiple baseline and AB design (Kazdin, 2011; McLaughlin, 1983) . A description of each is given as follows.
Baseline
The level the first author chose was based on discussion with the resource room teacher, the General Education teacher and the participants' current spelling performance. The student was orally given a pre-test of the first three sets of spelling words and told to write them down to the best of his ability. The student completed three baseline tests in order to ensure the first author was starting the participant at the correct level. However, the student was given appropriate praise and prompting when necessary to help him stay on task and focused. The number of sessions of baseline ranged from 1 to 5 sessions.
Copy, Cover, and Compare (CCC)
The first author would give the copy, cover, and compare worksheet after the participant completed the pre-test.
The participant completed a new worksheet with each new set of words. The practice test was not scored or timed. Upon completion of the CCC worksheet, the participant was tested on all words in that, and any previously mastered sets.
I n t e r-G r a d e r A g r e e m e n t a n d R e l i a b i l i t y o f Measurement for the Dependent Variable
Inter-grader agreement was taken during baseline and when the participant took his post tests. It was done independently. This was calculated by taking the number of corrects between the first author and the total number of errors made by the student on the worksheet, and then multiplied by 100. The percent in inter-grader or scorer reliability was 100%.
The reliability of implementing the baseline and CCC was (1996) .
Results
Sets
The results of this study showed that using the CCC format increased accuracy for the participant. With Set 3, the number of words spelled correctly in baseline ranged from 2 to 4 with a mean of 3.4 words.
When CCC was in effect, his performance improved (M = 8.0; range = 7 to 9 words spelled correctly). After a single session of baseline for Sets 4 and 5, CCC was
implemented. An increase from baseline was found in both sets. The average for both sets was 6.0 for baseline.
However, overall accuracy increased for Set 4 (M = 8.0; range 6 to 10) as well as for Set 5 (M = 7.3; range 5 to 9 words correct).
Non-overlapping Data Points
For all of the sets, we had one overlapping data point. This indicated that CCC was highly effective (95.6%).
However, for each set, only Set 4 had an overlapping data point. Since the number of sessions for the baseline was only one, caution is required here.
Discussion
The outcomes with the participant indicated that CCC was an effective strategy for helping a single student with learning disabilities to improve his spelling accuracy.
There was an overall improvement in spelling for each set of words that were employed during CCC. In addition, the use of NDP indicated that, for the participant, CCC was a highly effective procedure overall, and for four of five sets 
